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VCE 2019

The Quaerite Program

Shelford understands and recognises that an individual’s total development must be viewed as the sum of
many parts: physical, social, emotional, academic and spiritual.

The Pastoral Care program in the Senior School, “Quaerite”, supports students’ personal and academic
development. The term Quaerite means to seek or search for. It is our underlying aim to ensure that
students have a sound understanding of their place in the world, the community and their personal
responsibility.

This program allows students to participate in a series of workshops to explore relevant themes, including
Making Positive Choices, The Learner in Me, You Can Do It, and Empowering through Service.

The Quaerite program underpins Shelford’s core values: Respect, Integrity, Passion and Creativity.

Careers counselling

The Shelford Careers Program incorporates a number of different elements, all aiming to ensure senior
students are aware of the many different courses, and paths available after they leave school.

Careers counselling is available on a one-to-one basis which is important when students are considering
subject choices and tertiary preferences. Students will have the opportunity to meet people working in a
broad range of vocations as well as undertake career testing to enable them to generate helpful,
individualised and detailed career reports.

VCE Coutrse Information

VCE Course Structure and Requirements

e VCE Subjects are made up of Units

* A Unit lasts one semester (half a year)

e Units 1 and 2 are mainly undertaken in Year 11
¢ Units 3 and 4 are mainly in undertaken Year 12.

Planning A VCE Program

VCE is a two-year course plan in which a student outlines the combinations of Units she aims to study.
Students are encouraged to plan their studies around their interests, talents and career directions or
pathways.

Many students will have very clear goals and will construct quite specific programs. Some students, who are

still working through possible career directions and pathways, can construct a program from a variety of
curriculum areas to explore their abilities and interests in a broad set of studies.
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Please Note:

Students are reminded that the availability of some subjects depends on sufficient numbers selecting the
subject. Time-tabling restraints may also restrict a student’s program. Students will be counselled if any
difficulties arise

Shelford provides a dynamic VCE program that emphasises academic rigour and challenges every girl to
achieve her personal best. The wide range of subjects offered at Shelford reflects the most popular VCE
subjects. These subjects have been selected to provide students with a strong program in all areas, including
the traditional academic areas of English, Maths, Science, Humanities and Languages as well as a
comprehensive range of offerings in the visual and performing arts.

Completing a VCE Certificate

As a minimum, to qualify for a VCE certificate students must satisfactorily complete at least 16 Units. These
units must include:

¢ Three units from the English group (these may be selected from VCE English and Literature)
e Sequences of Unit 3 and 4 studies other than English

Students will attempt at least 24 Units over their Senior College years, (Years 10-12).

External Study

Shelford adopts a flexible and supportive approach to constructing student programs. Most students will
select a program from the subject offerings that are taught at Shelford. In some instances, students may
elect to complete studies outside Shelford. For instance, Shelford offers a broad range of VET options
through the Inner Melbourne VET Cluster. Shelford coordinates the placement of girls in these programs
which are offered at a number of different locations.

The following table shows examples of situations in which a student may elect to complete a study outside
Shelford and who is responsible for the associated costs.
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Possible reasons for external study

Situation

Policy

Costs

A student is unable
to take a subject
offered at Shelford
due to a timetable
clash

When the subject is offered at Shelford but timetable constraints
limit a student’s access to the subject the student will be offered
the opportunity to complete the subject at either Distance
Education Victoria or CAE. If the student chooses the CAE option,
the student/parent is responsible for arranging any transport
required. All student enrolments must be finalised prior to the
commencement of the school year.

Shelford is responsible for
enrolment fees and the
Resource Centre orders the
required Texts.

A student selects a
VET subject through
Inner Melbourne
VET Cluster

The parent/guardian of the student must attend the information
sessions conducted by the Inner Melbourne VET Cluster. The
students enrol in the courses through Shelford. A levy is charged
to parents to cover the additional costs of the VET course.
Students are transported to the venue, and are responsible for
their own transport home. All student enrolments in VET must be
finalised prior to the commencement of the school year. There is
no refund on the levy should the student withdraw during the
year as Shelford is charged from the start of the year.

Shelford is responsible for
course fees. The
parents/guardian pay a levy
and meet any additional
materials/uniforms costs
required in the VET course.

International
student taking the
VCE level home
language

International students have the opportunity to study the VCE level
of their home language as part of their VCE program at Shelford.
Where possible and there are adequate numbers, a teacher will
be employed at Shelford. If there are not sufficient numbers to
form a class at Shelford, the students will be enrolled at the
Victorian School of Languages. The student is responsible for
arranging transport.

Shelford is responsible for
enrolment fees and the
Resource Centre orders the
required texts.

A domestic student
taking VCE level
home language

Shelford can assist with the enrolment of the student at the
Victorian School of Languages, CAE or Distance Education Victoria
[if available]. The parent is responsible for all costs. All student
enrolments must be finalised prior to the commencement of the
school year.

The parents/guardian is
responsible for all costs.

Student wishes to
study a subject not
offered as part of
the Shelford subject
offerings [including
Dance].

Shelford can assist with the enrolment of the student at either
CAE or Distance Education Victoria [if available]. The
parent/guardian is responsible for all costs. All student
enrolments must be finalised prior to the commencement of the
school year.

The parent/guardian is
responsible for all costs.

Student undertakes
music at Shelford
and requires
additional tuition
outside class time.

Shelford can advise on appropriate tutor and in some instances,
with prior arrangement with the Music Department, provide a
rehearsal space. The costs associated with the additional tuition
are met by the parent/guardian.

The parent/guardian is
responsible for all costs.

Student requires a
specific course due
to learning
difficulties

Students with learning difficulties may need an individual learning
program in Senior College. These may include specific courses
such as Foundation Maths and Foundation English sourced from
outside the school or a pre-apprenticeship training program
through Inner Melbourne VET Cluster. These programs are
negotiated on an individual basis in consultation with the Head of
Senior School- Teaching and Learning, Career’s Counsellor and the
School Counsellor.

Responsibility for the costs
associated with an individual
learning program will be
determined in consultation
with the Principal.
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Year 11

Subject Choices
Year 11 Students can choose from the following subjects:

Unit 1 and 2 Subjects

e Accounting Units 1 and 2 o
e Biology Units 1 and 2 .
e Business Management Units 1 and 2 °
e Chemistry Units 1 and 2 .
e Chinese First Language Units 1 and 2 °
e Chinese Second Language Advanced Units 1 °

and 2 °

e Drama Units 1 and 2

e English EAL Units 1 and 2
e English Units 1 and 2

e Food Studies Units 1 and 2
e French Units 1 and 2 °
e Health and Human Development Units 1 and 2

e History Units 1 and 2

Unit 3 and 4 Subjects

e Biology Units3and 4

e Business Management Units 3 and 4

e Food Studies Units 3 and 4

e Health and Human Development Units 3 and 4
e History Units 3 and 4

e Legal Studies Units 3 and 4

e Physical Education Units 3 and 4

e Studio Arts Units3and 4

VET - Courses

e Acting (Screen) Units 1 and 2
e Allied Health Assistance Units 1 and 2
e Animal Studies Units 1 and 2

e Applied Fashion Design and Technology
Units 1 and 2
e Community Services Units 1 and 2
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Japanese Units 1 and 2

Legal Studies Units 1 and 2

Literature Units 1 and 2

Maths -General Mathematics Units 1 and 2
Maths -Mathematical Methods Units 1 and 2
Maths -Specialist Mathematics Units 1 and 2
Music (Performance) Units 1 and 2

Physical Education Units 1 and 2

Physics Units 1 and 2

Psychology Units 1 and 2

Studio Arts Units 1 and 2
Visual Communication Design Units 1 and 2

e Equine Industry Units 1 and 2
e Fitness

e Hospitality Units 1 and 2

e Interior Decoration

e Other



Studying VCE Units 3 and 4 in Year 11

Shelford offers a limited number of VCE Units 3 and 4 subjects to Year 11 students. It is important for
students to be aware that:

1. Enrolment in a Unit 3 and 4 subjects is not automatic. Students will be counselled and receive further
advice regarding their expression of interest.

2. Although the School offers this opportunity to students in year 11, they will be expected to keep up
with the standard and level of achievement expected of a Year 12 student.

3. Once all the Subject Selection forms are collated, the level of interest from Year 11 students will be
gauged. If we have concerns or strong reservations about the benefit of a student undertaking a Unit
3 and 4 subject explanations will be given.

What does it mean?

If a student selects a Year 12 subject, she joins the Year 12 class of students in order to complete all the work
set for that subject. On completion of the course of study her results from 2019 are added to her results
from her Year 12 studies in 2019. In effect, she completes six subjects over two years — instead of the usual
five subjects in one year.

An example of a VCE program where a student completes a Year 12 subject in Year 11

Year 11 Subjects, 2019

Biology Units 3 and 4

Year 12 Subjects, 2020

Drama Units 1 and 2

Drama Units 3 and 4

English Units 1 and 2

English Units 3 and 4

French Units 1 and 2

French Units 3 and 4

Legal Studies Units 1 and 2

Legal Studies Units 3 and 4

Math Methods Units 1 and 2 Maths Methods Units 3 and 4

Queerite Program Queerite Program

Am I candidate?

e Am |l achieving A and A+ grades in my Year 10 subjects?
e Am lanindependent learner?

e Am | highly self-motivated?

e Am | able to cope under pressure?

e Am | highly organised in my study schedule?

e Am | always able to meet deadlines?
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Issues to consider

The transition from Year 10 into Year 11, never mind to Year 12, is difficult and stressful enough for
some students, even the very mature and capable.

The majority of students need to undergo the progressive nature of the VCE Units 1and 2 as a
stepping stone to Units 3 and 4. The students gain the skills and learn to understand the terminology
and expectations of Year 11 outcomes and graded work to assist them in Year 12. There are a number
of Year 12 subjects that require the Year 11 background.

Increased workload is a major concern. Extra demands will be placed on these students, during test
and examination periods, and as a consequence their Year 11 studies may not receive the attention
they deserve. Any bonus gained by doing a Year 12 subject may be negated by poorer results.

The consequences of lack of preparation for Year 12 studies must be considered. A student may
become pre-occupied and find that an enormous amount of work is required to just keep up with the
demands of the Year 12 subject. The Year 11 subjects she is studying may suffer.

Year 11 Subject Selection Guideline

All Year 11 students will do an English Subject, Physical Education and the Queerite Program

If a student is selecting VCE studies at Unit 1 and Unit 2 level, the student will take six subjects and
English

If a student is selecting VCE studies which include a Unit 3 and 4 subject or a VET course, the student
will take five subjects and English

In selecting English and Mathematics units students should carefully read the sections ‘VCE English
Pathways’ and ‘VCE Mathematics Pathways'.

It is important to remember that some subjects are sequential, such as Japanese and Chemistry. A
student intending to study these subjects at a Unit 3 and 4 level, must complete Units 1 and 2.

Students should consider the possibility of undertaking a Unit 3 and 4 subject as part of their Year 11
course.

Students are strongly recommended to discuss any concerns regarding VCE subjects with the Head
of Senior School- Teaching and Learning.
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Year 12

Subject Choices

Year 12 Students can choose from the following subjects:

Unit 3 and 4 Subjects

e Accounting Units 3 and 4

e ArtUnits3and4

e Biology Units 3 and 4

e Business Management Units 3 and 4
e Chemistry Units 3 and 4

e Chinese First Language Units 3 and 4
e Drama Units 3 and 4

e English EAL Units3and 4

e English Units 3and 4

e Food Studies Units 3 and 4

e French Units3and 4

e Global Politics Units 3 and 4

e Health and Human Development Units 3 and 4

VET - Courses

e Acting (Screen) Units 3 and 4

e Allied Health Assistance Units 3 and 4

e Animal Studies Units 3 and 4

e Applied Fashion Design and Technology
Units 3 and 4

e Community Services Units 3 and 4

Enhancement Studies

e Accounting
e Art History
e History

e literature
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History Units 3 and 4

Japanese Units 3 and 4

Legal Studies Units 3 and 4

Literature Units 3 and 4

Maths -Further Mathematics Units 3 and 4
Maths -Mathematical Methods Units 3 and 4
Maths -Specialist Mathematics Units 3 and 4
Music (Performance) Units 3 and 4

Physical Education Units 3 and 4

Physics Units 3 and 4

Psychology Units 3 and 4

Studio Arts Units 3 and 4

e Equine Industry Units 3 and 4
e Fitness

e Hospitality Units 3 and 4

e Interior Decoration

e Other



Subject Descriptions

VCE Subjects

Accounting Overview

Accounting focuses on the financial recording, reporting and decision-making processes of a sole proprietor
small business. Students study both theoretical and practical aspects of accounting. Financial data will be
collected and recorded, and accounting information reported, using both manual and information and
communications technology (ICT) methods.

Accounting Units 1 and 2

Unit 1 - Establishing and Operating a Service Business

This unit focuses on the establishment of a small business and the accounting and financial management of
the business. Students are introduced to the processes of gathering and recording financial data and the
reporting and analysing of accounting information by internal and external users. The cash basis of recording
and reporting is used throughout this unit. Using single entry recording of financial data and analysis of
accounting information, students examine the role of accounting in the decision-making process for a sole
proprietor of a service business

Outcome 1

The student should be able to describe the resources required, and explain and discuss the knowledge and
skills necessary, to set up a small business.

Outcome 2

The student should be able to identify and record the financial data, and report and explain accounting
information, for a sole proprietor of a service business, using a combination of both manual and ICT methods

Unit 2 -Accounting for a Trading Business

This unit extends the accounting process from a service business and focuses on accounting for a sole
proprietor of a single activity trading business. Students use a single entry recording system for cash and
credit transactions and the accrual method for determining profit. They analyse and evaluate the
performance of the business using financial and non-financial information. Using these evaluations, students
suggest strategies to the owner on how to improve the performance of the business. Students develop their
understanding of the importance of ICT in the accounting process by using a commercial accounting
software package to establish a set of accounts, record financial transactions and generate accounting
reports.

Outcome 1
The student should be able to record financial data and report accounting information for a sole trader.

Outcome 2

The student should be able to record financial data and report accounting information for a single activity
sole trader using a commercial accounting software package, and discuss the use of ICT in the accounting
process.
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Outcome 3

The student should be able to select and use financial and non-financial information to evaluate the
performance of a business and discuss strategies that may improve business performance.

Assessment

Students undertake a variety of school based assessment tasks, both manual and ICT based, to determine
levels of achievement including practical exercises, research projects, presentations, case studies and tests.

Accounting Units 3 and 4

Unit 3 - Recording and Reporting for a Trading Business

This unit focuses on financial accounting for a single activity trading business as operated by a sole trader
and emphasises the role of accounting as an information system. Students use the double entry system of
recording financial data and prepare reports using the accrual basis of accounting. The perpetual method of
stock recording with the First In, First Out (FIFO) method is also used.

Outcome 1
The student should be able to record financial data for a single activity sole trader using a double entry
system, and discuss the function of various aspects of this accounting system.

Outcome 2

The student should be able to record balance day adjustments and prepare and interpret accounting
reports.

Unit 4 - Control and Analysis of Business Performance

This unit provides an extension of the recording and reporting processes from Unit 3 and the use of financial
and non-financial information in assisting management in the decision-making process. The unit is based on
the double entry accounting system and the accrual method of reporting for a single activity trading business
using the perpetual inventory recording system. Students investigate the role and importance of budgeting
for the business and undertake the practical completion of budgets for cash, profit and financial position.
Students interpret accounting information from accounting reports and graphical representations, and
analyse the results to suggest strategies to the owner on how to improve the performance of the business.

Outcome 1

The student should be able to record financial data using double entry accounting and report accounting
information using an accrual-based system for a single activity sole trader, and discuss the function of
various aspects of this accounting system.

Outcome 2

The student should be able to prepare budgets and variance reports, evaluate the performance of a business
using financial and non-financial information and discuss strategies to improve the profitability and liquidity
of the business.

Assessment

The student’s level of achievement will be determined by school-assessed coursework and an end of year
examination.

Percentage contributions to the study score in Accounting are:

Unit 3 school assessed coursework: 25%
Unit 4 school assessed coursework 25%
End of year examination 50%
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Art Units 3 and 4

Unit 3 — Artworks, Ideas and Values

Area of Study 1 - Interpreting Art
In this area of study students respond to and critically interpret the meanings and messages of artworks.
They develop, examine and analyse their own and others’ opinions and use evidence to support different
points of view. Students undertake research to support their analysis and critique. Using appropriate
terminology, they compare artworks produced before 1990 with artworks produced since 1990. Students
must undertake:
o the study of at least one artist, their artistic practice and artworks produced before 1990, and at least
one artist, their artistic practice and artworks produced since 1990
e acomparison of the artists with detailed analysis of at least two artworks by each artist
e the application of relevant aspects of the Analytical Frameworks across each of the selected artworks
to interpret the meanings and messages.

Outcome 1

On completion of this unit the student should be able to use the Analytical Frameworks to analyse and
interpret artworks produced before 1990 and since 1990, and compare the meanings and messages of these
artworks.

Area of Study 2 - Investigation and Interpretation Through Art Making

In this area of study students use the art process to develop their own art responses inspired by ideas,
concepts and observations. They apply imagination and creativity as they explore and develop visual
language through the investigation and experimentation of materials, techniques, processes and art forms.
Students engage in ongoing exploration, experimentation, reflection, analysis and evaluation as they
progressively develop and refine their ideas.

They document and analyse their thinking and working practices throughout the art process, using the
language and context of selected and identified Analytical Frameworks to guide their reflection. They use
appropriate technical skill to produce a body of work with at least one finished artwork at the end of Unit 3.

Outcome 2

On completion of this unit the student should be able to use the art process to produce at least one artwork,
and use the Analytical Frameworks to document and evaluate the progressive development and refinement
of their artistic practice.

Unit 4 — Artworks, Ideas and Viewpoints

Area of study 1 - Discussing Art

In this area of study students discuss art ideas and issues and the varying interpretations about the role of
art in society. Students select a statement about an art idea and related issues that they research, analyse
and interpret. They refer to a range of resources and viewpoints to examine opinions and arguments, and
refer to artists and artworks to support and develop their own ideas. The range of commentaries and
viewpoints may both support and challenge the selected art idea and related issues.

Students use relevant aspects of the Analytical Frameworks to provide structure for their analysis and
discussion.

In this area of study students must investigate:
e one art idea and related issues
e atleast one artist not studied in Unit 3 and a minimum of one artwork by that artist
e arange of viewpoints as presented in attributed commentaries relating to the selected art idea and
related issues and artwork/s.
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Outcome 1

On completion of this unit the student should be able to examine and analyse an art idea and its related
issues to inform their viewpoint.

Area of Study 2 - Realisation and Resolution

In this area of study students continue to develop the body of work begun in Unit 3 by using the art process
and work toward resolved ideas and concepts leading to at least one finished artwork, in addition to the
work that was completed for Unit 3. They reflect on personal concepts and ideas as they progressively
develop and refine their artworks. Students continue to use the Analytical Frameworks to document their
artistic practice, reflecting on exploration, experimentation, further development, refinement and resolution
of a body of work.

Outcome 2

On completion of this unit the student should be able to apply the art process to progressively communicate
ideas, directions and personal concepts in a body of work that includes at least one finished artwork and use
selected aspects of the Analytical Frameworks to underpin reflections on their art making.

Assessment

Unit 3 School-assessed Coursework: 10%
Unit 4 School-assessed Coursework: 10%
Units 3 and 4 School-assessed Task: 50 %
End-of-year examination: 30 %

Biology Units 1 and 2

Unit 1 - How Do Living Things Stay Alive?

In this unit students are introduced to some of the challenges to an organism in sustaining life. Students
examine the cell as the structural and functional unit of life, from the single celled to the multicellular
organism, and the requirements for sustaining cellular processes in terms of inputs and outputs. They
analyse types of adaptations that enhances the organism’s survival in a particular environment and consider
the role homeostatic mechanisms play in maintaining the internal environment. Students investigate how a
diverse group of organisms form a living interconnected community that is adapted to, and utilises, the
abiotic resources of its habitat. The role of a keystone species in maintaining the structure of an ecosystem is
explored. Students consider how the planet’s biodiversity is classified and the factors that affect the growth
of a population.

Learning Outcomes
On completion of this unit the student should be able to:
¢ investigate and explain how cellular structures and systems function to sustain life
¢ explain how various adaptations enhance the survival of an individual organism, investigate the
relationships between organisms that form a living community and their habitat, and analyse the
impacts of factors that affect population growth
¢ design and undertake an investigation related to the survival of an organism or species, and draw
conclusions based on evidence from collected data.

Assessment

Demonstration of the learning outcomes is based on students’ performance on a selection of assessment
tasks.
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Unit 2 - How is Continuity of Life Maintained?

In this unit, students focus on cell reproduction and the transmission of biological information from
generation to generation. Students learn that all cells are derived from pre-existing cells through the cell
cycle. They examine the process of DNA replication and compare cell division in both prokaryotic and
eukaryotic organisms. Students explore the mechanisms of asexual and sexual reproductive strategies, and
consider the advantages and disadvantages of these two types of reproduction. The role of stem cells in the
differentiation, growth, repair and replacement of cells in humans is examined, and their potential use in
medical therapies is considered. Students use chromosome theory and terminology from classical genetics
to explain the inheritance of characteristics, analyse patterns of inheritance, interpret pedigree charts and
predict outcomes of genetic crosses.

They explore the relationship between genes, the environment and the regulation of genes in giving rise to
phenotypes. They consider the role of genetic knowledge in decision making about the inheritance of
autosomal dominant, autosomal recessive and sex-linked genetic conditions. In this context the uses of
genetic screening and its social and ethical issues are examined.

Learning Outcomes
On completion of this unit the student should be able to:

e Compare the advantages and disadvantages of asexual and sexual reproduction, explain how changes
within the cell cycle may have an impact on cellular or tissue system function and identify the role of
stem cells in cell growth and cell differentiation and in medical therapies.

¢ Apply an understanding of genetics to describe patterns of inheritance, analyse pedigree charts,
predict outcomes of genetic crosses and identify the implications of the uses of genetic screening and
decision making related to inheritance.

¢ Investigate and communicate a substantiated response to a question related to an issue in genetics
and/or reproductive science.

Assessment
Demonstration of the learning outcomes is based on students’ performance on a selection of assessment
tasks.

Biology Units 3 and 4

Unit 3 - How Do Cells Maintain Life?

In this area of study, students focus on the cell as a complex chemical system. They examine the chemical
nature of the plasma membrane to compare how hydrophilic and hydrophobic substances move across it.
They model the formation of DNA and proteins from their respective subunits. The expression of the
information encoded in a sequence of DNA to form a protein is explored and the nature of the genetic code
outlined. Students use the lac operon to explain prokaryotic gene regulation in terms of the ‘switching on’
and ‘switching off’ of genes. Students learn why the chemistry of the cell usually takes place at relatively low,
and within a narrow range of, temperatures. They examine how reactions, including photosynthesis and
cellular respiration, are made up of many steps that are controlled by enzymes and assisted by coenzymes.
Students explain the mode of action of enzymes and the role of coenzymes in the reactions of the cell and
investigate the factors that affect the rate of cellular reactions

Learning Outcomes
On completion of this unit the student should be able to:
e Explain the dynamic nature of the cell in terms of key cellular processes including regulation,
photosynthesis and cellular respiration, and analyse factors that affect the rate of biochemical
reactions.
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e apply a stimulus-response model to explain how cells communicate with each other, outline human
responses to invading pathogens, distinguish between the different ways that immunity may be
acquired, and explain how malfunctions of the immune system cause disease.

Assessment:
Students’ level of achievement in Unit 3 will be determined by school-assessed coursework and end of year
examination. School assessed coursework for Unit 3 will contribute 16% to the study score.

The level of achievement for Units 3 and 4 is also assessed by an end of year examination, which will
contribute 60% to the study score.

School assessed tasks for this unit include:
1. Areport related to at least two practical activities from a practical logbook.
2. At least one task selected from:
e areport of a practical activity
e annotations of activities or investigations from a practical logbook
e agraphic organiser
e a bioinformatics exercise
e an evaluation of research
e mediaresponse
e data analysis
e aresponse to a set of structured questions
e problem solving involving biological concepts, skills and/or issues
e areflective learning journal/blog related to selected activities or in response to an issue.
The assessment task/s may be written or multimodal.

Unit 4: How Does Life Change and Respond to Challenges Over Time?

In this unit students consider the continual change and challenges to which life on Earth has been subjected.
They investigate the relatedness between species and the impact of various change events on a population’s
gene pool. The accumulation of changes over time is considered as a mechanism for biological evolution by
natural selection that leads to the rise of new species. Students examine change in life forms using evidence
from palaeontology, biogeography, developmental biology and structural morphology.

They explore how technological developments in the fields of comparative genomics, molecular homology
and bioinformatics have resulted in evidence of change through measurements of relatedness between
species. Students examine the structural and cognitive trends in the human fossil record and the
interrelationships between human biological and cultural evolution. The biological consequences, and social
and ethical implications, of manipulating the DNA molecule and applying biotechnologies is explored for
both the individual and the species

Learning Outcomes
On completion of this unit students should be able to:

e Analyse evidence for evolutionary change, explain how relatedness between species is determined,
and elaborate on the consequences of biological change in human evolution.

e Describe how tools and techniques can be used to manipulate DNA, explain how biological knowledge

is applied to biotechnical applications, and analyse the interrelationship between scientific knowledge
and its applications in society.
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e Design and undertake an investigation related to cellular processes and/or biological change and
continuity over time, and present methodologies, findings and conclusions in a scientific poster.
analyse evidence for the molecular basis of heredity and patterns of inheritance.

e Analyse and evaluate evidence for evolutionary change and evolutionary relationships, and describe
mechanisms for change including the effect of human intervention on evolutionary processes.

Assessment

Students’ level of achievement in Unit 4 will be determined by school-assessed coursework and an end-of-
year examination. School assessed coursework for Unit 4 will contribute 24% to the study score. The level
of achievement as assessed by an end-of-year examination will contribute 60% to the study score.

School assessed tasks for this unit include:

e Areport using primary or secondary data. The assessment task may be written or multimodal.
(approximately 50 minutes or not exceeding 1000 words)

e Aresponse to an issue OR report of a laboratory investigation. The assessment task may be written
or multimodal. (approximately 50 minutes or not exceeding 1000 words)

e Astructured scientific poster according to the VCAA template

Business Management Units 1 and 2

Unit 1 - Planning a Business

Area of Study 1 - The Business Idea

On completion of this unit the students should be able to describe how and why business ideas are created
and developed, and explain the methods by which a culture of business innovation and entrepreneurship
may be fostered in a nation.

Area of Study 2 - External Environment

Students consider factors from the external environment of businesses such as legal, political, social,
economic, technological, global and corporate social responsibility factors and the effects these may have on
the decisions made when planning a business. Students investigate how the internal environment relates to
the external environment and the effects of this relationship on planning a business.

On completion of this unit students should be able to describe the external environment of a business and
explain how the macro and operating factors within it may affect business planning.

Area of Study 3 -Internal Environment

Students explore the factors within businesses internal environment and consider how planning decisions
may have an effect on the ultimate success of a business. The internal environment affects the approach to
and success of business planning. The owner will generally have more control over the activities, functions
and pressures that occur within a business. These factors, such as business models, legal business structures
and staffing, will also be influenced to some extent by the external environment.

On completion of this unit the student should be able to describe the internal business environment and
analyse how factors from within it may affect business planning.

Assessment

e (Case study analysis
e A business research report- Interviewing a business owner
e School-based activity (Market Day) and development of a Business Plan
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Unit 2 - Establishing a Business

Area of Study 1 - Legal Requirements and Financial Considerations

It is essential to deal with legal and financial matters when establishing a business. In this area of study
students are introduced to the legal requirements and financial considerations that are vital to establishing a
business. They also consider the implications for the business if these requirements are not met.

On completion of this unit students should be able to explain the importance of complying with legal
requirements and financial record keeping, and establishing effective policies and procedures when
establishing a business.

Area of Study 2 - Marketing a Business

Establishing a strong customer base for a business is an important component of success. In this Area of
Study students develop their understanding that marketing encompasses a wide range of management
practices, from identifying the needs of the target market and establishing a brand presence, through to
considerations on price, product features and packaging, promotion, place, people, physical evidence and
processes. They also consider effective public relations strategies and the benefits and costs these can bring
to a business.

On completion of this unit students should be able to explain the importance of establishing a customer base
and a marketing presence to achieve the objectives of the business, analyse effective marketing and public
relations strategies and apply these strategies to business-related case studies.

Area of Study 3 - Staffing a Business

Staff are one of the business’s greatest assets and are an important consideration when establishing a
business. The quantity and quality of staff has a direct link to business productivity and the achievement of
business objectives. In this Area of Study students examine the staffing requirements that will meet the
needs and objectives of the business and contribute to productivity and effectiveness. They research the
processes undertaken by the business with relation to the recruitment, selection and induction of staff.
Students also consider the opportunities that the skills and capabilities of staff can contribute to the
business, the legal obligations that must be addressed and the relationship between employers and
employees within a business.

On completion of this unit students should be able to discuss the staffing needs for a business and evaluate
the benefits and limitations of management strategies in this area from both an employer and an employee
perspective.

Assessment

e Computer applications and simulation
e Development of a Marketing Plan
e Business simulation exercise

Business Management Units 3 and 4

Unit 3 - Managing a Business

In this unit students explore the key processes and issues concerned with managing a business efficiently
and effectively to achieve the business objectives. Students examine the different types of businesses and
their respective objectives. They consider corporate culture, management styles, management skills and the
relationship between each of these. Students investigate strategies to manage both staff and business
operations to meet objectives. Students develop an understanding of the complexity and challenge of
managing businesses and through the use of contemporary business case studies from the past four years
have the opportunity to compare theoretical perspectives with current practice.
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Learning Outcomes
On completion of this unit, students should be able to:

e Discuss the key characteristics of businesses and stakeholders, and analyse the relationship between
corporate culture, management styles and management skills.

e Explain theories of motivation and apply them to a range of contexts, and analyse and evaluate
strategies related to the management of employees.

e Analyse the relationship between business objectives and operations management, and propose and
evaluate strategies to improve the efficiency and effectiveness of business operations.

Assessment

The student’s performance on each outcome is assessed using one or more of the following:
e acase study e anessay or a report
e structured questions

Unit 4 — Transforming a Business

Businesses are under constant pressure to adapt and change to meet their objectives. In this unit students
consider the importance of reviewing key performance indicators to determine current performance and the
strategic management necessary to position a business for the future. Students study a theoretical model to
undertake change, and consider a variety of strategies to manage change in the most efficient and effective
way to improve business performance. They investigate the importance of leadership in change
management. Using a contemporary business case study from the past four years, students evaluate
business practice against theory

Learning Outcomes
On completion of this unit, students should be able to:

e Explain the way business change may come about, use key performance indicators to analyse the
performance of a business, discuss the driving and restraining forces for change and evaluate
management strategies to position a business for the future.

e Evaluate the effectiveness of a variety of strategies used by managers to implement change and
discuss the effect of change on the stakeholders of a business.

Assessment
The student’s performance on each outcome is assessed using one or more of the following:

e acase study e areport
e structured questions e a media analysis
e an essay

Chemistry Units 1 and 2

Unit 1 - How Can the Diversity of Materials Be Explained?

The development and use of materials for specific purposes is an important human endeavour. In this unit
students investigate the chemical properties of a range of materials from metals and salts to polymers and
nanomaterials. Using their knowledge of elements and atomic structure, students explore and explain the
relationships between properties, structure and bonding forces within and between particles that vary in
size from the visible, through nanoparticles, to molecules and atoms. They examine the modification of
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metals, assess the factors that affect the formation of ionic crystals and investigate a range of non-metallic
substances from molecules to polymers and giant lattices and relate their structures to specific applications.
Students are introduced to quantitative concepts in chemistry including the mole concept. They apply their
knowledge to determine the relative masses of elements and the composition of substances.

Throughout the unit, students use chemistry terminology including symbols, formulas, chemical
nomenclature and equations to represent and explain observations and data from experiments, and to
discuss chemical phenomena.

Learning Outcomes
On completion of this unit, students should be able to:

e Relate the position of elements in the periodic table to their properties, investigate the structures and
properties of metals and ionic compounds, and calculate mole quantities

e Investigate and explain the properties of carbon lattices and molecular substances with reference to
their structures and bonding, use systematic nomenclature to name organic compounds, and explain
how polymers can be designed for a purpose

e Investigate a question related to the development, use and/or modification of a selected material or
chemical and communicate a substantiated response to the question.

Assessment

Demonstration of the learning outcomes is based on students’ performance on a selection of assessment
tasks.

Unit 2 — What Makes Water Such a Unique Chemical?

Water is the most widely used solvent on Earth. In this unit students explore the physical and chemical
properties of water, the reactions that occur in water and various methods of water analysis.

Students examine the polar nature of a water molecule and the intermolecular forces between water
molecules. They explore the relationship between these bonding forces and the physical and chemical
properties of water. In this context students investigate solubility, concentration, pH and reactions in water
including precipitation, acid-base and redox. Students are introduced to stoichiometry and to analytical
techniques and instrumental procedures, and apply these to determine concentrations of different species
in water samples, including chemical contaminants. They use chemistry terminology including symbols,
units, formulas and equations to represent and explain observations and data from experiments, and to
discuss chemical phenomena. Students explore the solvent properties of water in a variety of contexts and
analyse selected issues associated with substances dissolved in water.

Learning Outcomes
On completion of this unit, students should be able to:

e Relate the properties of water to its structure and bonding, and explain the importance of the
properties and reactions of water in selected contexts.

e Measure amounts of dissolved substances in water and analyse water samples for salts, organic
compounds and acids and bases.

e Design and undertake a quantitative laboratory investigation related to water quality, and draw
conclusions based on evidence from collected data.

Assessment

Demonstration of the learning outcomes is based on students’ performance on a selection of assessment
tasks.
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Chemistry Units 3 and 4

Unit 3 - Chemical Pathways

The global demand for energy and materials is increasing with world population growth. In this unit students
explore energy options and the chemical production of materials with reference to efficiencies, renewability
and the minimisation of their impact on the environment.

Students compare and evaluate different chemical energy resources, including fossil fuels, biofuels, galvanic
cells and fuel cells. They investigate the combustion of fuels, including the energy transformations involved,
the use of stoichiometry to calculate the amounts of reactants and products involved in the reactions, and
calculations of the amounts of energy released and their representations. Students consider the purpose,
design and operating principles of galvanic cells, fuel cells and electrolytic cells. In this context they use the
electrochemical series to predict and write half and overall redox equations, and apply Faraday’s laws to
calculate quantities in electrolytic reactions.

Students analyse manufacturing processes with reference to factors that influence their reaction rates and
extent. They investigate and apply the equilibrium law and Le Chatelier’s principle to different reaction
systems; including predicting and explaining the conditions that will improve the efficiency and percentage
yield of chemical processes. They use the language and conventions of chemistry including symbols, units,
chemical formulas and equations to represent and explain observations and data collected from
experiments, and to discuss chemical phenomena.

Outcome 1

On completion of this unit the student should be able to compare fuels quantitatively with reference to
combustion products and energy outputs, apply knowledge of the electrochemical series to design,
construct and test galvanic cells, and evaluate energy resources based on energy efficiency, renewability and
environmental impact.

Outcome 2

On completion of this unit the student should be able to apply rate and equilibrium principles to predict how
the rate and extent of reactions can be optimised, and explain how electrolysis is involved in the production
of chemicals and in the recharging of batteries.

Assessment
School-assessed coursework

1. One task selected from the following:

¢ Analysis and evaluation of stimulus material.

e Areport on a laboratory investigation.

e A comparison of two electricity-generating cells.

¢ A reflective learning journal/blog related to selected activities or in response to an issue.
2. At least one task selected from:

¢ Annotations of at least two practical activities from a practical logbook

¢ A report of a student investigation

e An evaluation of research

¢ Analysis of data including generalisations and conclusions

e Media analysis/response

e A graphic organiser illustrating a chemical process

e An analysis of an unfamiliar chemical manufacturing process or electrolytic cell

¢ Aresponse to a set of structured questions

Contribution to Final Assessment
School-assessed Coursework for Unit 3 16 %
Examination 60 %
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Unit 4 — Chemistry at Work

The carbon atom has unique characteristics that explain the diversity and number of organic compounds
that not only constitute living tissues but are also found in the fuels, foods, medicines and many of the
materials we use in everyday life. In this unit students investigate the structural features, bonding, typical
reactions and uses of the major families of organic compounds including those found in food.

Students study the ways in which organic structures are represented and named. They process data from
instrumental analyses of organic compounds to confirm or deduce organic structures, and perform
volumetric analyses to determine the concentrations of organic chemicals in mixtures. Students consider the
nature of the reactions involved to predict the products of reaction pathways and to design pathways to
produce particular compounds from given starting materials.

Students investigate key food molecules through an exploration of their chemical structures, the hydrolytic
reactions in which they are broken down and the condensation reactions in which they are rebuilt to form
new molecules. In this context the role of enzymes and coenzymes in facilitating chemical reactions is
explored. Students use calorimetry as an investigative tool to determine the energy released in the
combustion of foods.

A student practical investigation related to energy and/or food is undertaken in either Unit 3 or in Unit 4, or
across both Units 3 and 4, and is assessed in Unit 4, Outcome 3. The findings of the investigation are
presented in a scientific poster format.

Outcome 1

On completion of this unit the student should be able to compare the general structures and reactions of the
major organic families of compounds, deduce structures of organic compounds using instrumental analysis
data, and design reaction pathways for the synthesis of organic molecules.

Outcome 2

On completion of this unit, students should be able to analyse chemical and energy transformations
occurring in chemical reactions. On completion of this unit the student should be able to distinguish
between the chemical structures of key food molecules, analyse the chemical reactions involved in the
metabolism of the major components of food including the role of enzymes, and calculate the energy
content of food using calorimetry.

Outcome 3
On the completion of this unit the student should be able to design and undertake a practical investigation
related to energy and/or food, and present methodologies, findings and conclusions in a scientific poster.
Assessment
1. One task selected from the following:

¢ Annotations of at least two practical activities from a practical logbook

¢ A report of a student investigation

¢ Analysis of data including generalisations and conclusions

* Media analysis/response

¢ A response to a set of structured questions

o A reflective learning journal/blog related to comparison of organic structures or pathways.

2. At least one task selected from:
* Response to stimulus material
¢ A report of a laboratory investigation
¢ A comparison of food molecules
A reflective learning journal/blog related to selected activities or in response to an issue.

3. Astructured scientific poster according to the VCAA standard template.

Contribution to Final Assessment
School-assessed Coursework for Unit 4 24%
The end-of-year examination 60%
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Chinese First Language Units 1 and 2

Unit 1
This unit is designed for students to appreciate their Chinese language skills and cultural context of the
Chinese society. A range of themes and topics, text types, kinds of writing, vocabulary and grammar will be
covered. Throughout the Semester, students study a variety of topics based on three thematic areas:

1. Self and others

2. Tradition and change in Chinese-speaking communities

3. Globalissues

Learning Outcomes

On completion of this unit students should be able to:
1. Establish and maintain a spoken or written exchange related to an issue of interest or concern
2. Listen to, read and reorganise information and ideas from spoken and written texts
3. Produce a personal response to a fictional text

Unit 2
This unit is designed to build further on Unit 1 by providing students with the opportunity to extend their
language skills and their knowledge of Chinese culture. A wide range of materials is covered. Students will
continue to study a variety of topics based on three thematic areas:

1. Self and others

2. Tradition and change in Chinese-speaking communities

3. Globalissues

Learning Outcomes

On completion of this unit students should be able to:
1. Participate in a spoken or written exchange focusing on the resolution of an issue
2. Listen to, read, and extract and compare information and ideas from spoken and written texts
3. Produce an imaginative piece in spoken or written form

Assessment

The award of satisfactory completion of unit 1 and 2 is based on the teacher’s decision that the student has
demonstrated achievement of the set outcomes. The assessment tasks will be completed in class under
supervision.

Chinese First Language Units 3 and 4

Unit 3

This unit is aim to develop further awareness and appreciation of the Chinese culture and changes within the
modern Chinese society. Numerous themes, topics and social issues will be presented to the class and the
student is expected to develop their own critical thinking towards the culture and society. Three thematic
areas will be introduced:

1. Self and others
2. Tradition and change in Chinese-speaking communities
3. Globalissues

Learning Outcomes
On completion of this unit students should be able to:

1. Express ideas through the production of original texts;
2. Analyse and use information from spoken texts;
3. Exchange information, opinions and experiences.
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Unit 4

This unit is designed to build upon previously learnt material and refine students’ understanding of
sophisticated themes, topics and social issues. Students’ appreciation of Chinese culture will be deepened
when completing the Detailed Study on a particular aspect of the culture.

Learning Outcomes:
1. Analyse and use information from written texts;
2. Respond critically to written texts which reflect aspects of language and culture;
3. Afour-to five-minute interview on an issue related to the text studied.

Assessment
The student’s level of achievement is determined by the school-assessed coursework and two end-of-year
examinations.

Unit 3 school-assessed coursework 25%
Unit 4 school-assessed coursework 25%
Unit 4 examinations 50%

Chinese Second Language Advanced Unit 1 and 2

Unit 1
This unit is designed for students to develop further their Chinese language communication skills and to
understand and appreciate the cultural context in which Chinses is used. Complex language skills, such as
grammar and vocabulary are introduced and students become familiar with both formal and informal
spoken and written language. Throughout the Semester, students study a variety of topics based on three
thematic areas:

1. The individual

2. The Chinese-speaking communities

3. The world around us

Learning Outcome
On completion of this unit students should be able to:
1. Exchange meaning in a spoken interaction in Chinese;
2. Interpret information from two texts on the same subtopic presented in Chinese, and respond in
writing in Chinese and in English;
3. Present information, concepts and ideas in writing in Chinese on the selected subtopic and for a
specific audience and purpose.
Unit 2
This unit is designed to build further on Unit 1 by providing students with the opportunity to extend their
language skills and their knowledge of Chinese culture. A wide range of language factors and topics relating
to the Chinese society will be presented. Students study a variety of topics based on three thematic areas:
1. Theindividual
2. The Chinese-speaking communities
3. The world around us
Learning outcomes
On completion of this unit students should be able to:
1. Respond in writing in Chinese to spoken, written or visual texts presented in Chinese;
2. Analyse and use information from written, spoken or visual texts to produce an extended written
response in Chinese;
3. Explain information, ideas and concepts orally in Chinese to a specific audience about an aspect of
culture within communities where Chinese is spoken.
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Assessment

The award of satisfactory completion of Unit 1 and 2 is based on the teacher’s decision that the student has
demonstrated achievement of the set outcomes. The assessment tasks will be completed in class under
supervision.

Drama Units 1 and 2

Unit 1- Introducing Performance Styles

In this unit students study three or more performance styles from a range of social, historical and cultural
contexts. They examine drama traditions of ritual and storytelling to devise performances that go beyond re-
creation and/or representation of real life as it is lived. This unit focuses on creating, presenting and
analysing a devised solo and/or ensemble performance that includes real or imagined characters and is
based on stimulus material that reflects personal, cultural and/or community experiences and stories. This
unit also involves analysis of a student’s own performance work and a work by professional drama
performers. Students apply play-making techniques to shape and give meaning to their performance. They
manipulate expressive and performance skills in the creation and presentation of characters, and develop
awareness and understanding of how characters are portrayed in a range of performance styles. They
document the processes they use as they explore a range of stimulus material, and experiment with
production areas, dramatic elements, conventions and performance styles. In this unit the terms character,
performance, story and style may be understood as one or more characters, performances, stories or styles.

Area of Study 1- Creating a Devised Performance

In this area of study students use play-making techniques to devise and develop solo performances and/or
ensemble performances based on a range of stimulus material relevant to their personal, cultural and/or
community experiences and stories. Students explore a range of performance styles and draw on ideas as
they respond to a given structure and stimulus material. They also focus on recording and documenting the
play-making techniques used in the development of this performance work.

Area of Study 2- Presenting a Devised Performance

In this area of study students present to an audience a devised solo and/or ensemble drama works based on
a range of stimulus material relevant to the student’s personal, cultural and/or community experiences and
stories. The performance should be based on the work devised in Outcome 1. Students use a range of
performance styles to present these stories, ideas and characters to an audience. They also begin to explore
and develop skills in establishing and maintaining an appropriate actor—audience relationship.

Area of Study 3- Analysing a Devised Performance

In this area of study students focus on observation and analysis of their own performance work completed in
Outcomes 1 and 2. They reflect upon and document work processes using appropriate drama terminology.
They demonstrate development of the use of expressive skills, performance skills, stimulus material,
dramatic elements, conventions, production areas, performance styles, and approaches to character and
roles.

Area of Study 4- Analysing a Professional Drama Performance

In this area of study students observe and analyse a performance by professional drama performers. Drama
performances by students enrolled at a school may not be analysed for this outcome. Attending and
analysing a performance by professional drama performers provides opportunities for students to make
connections with their own work. They build their experience of how dramatic elements, conventions,
performance styles, production areas, and expressive and performance skills can be manipulated to
communicate meaning in performance.
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Unit 2- Australian Identity

In this unit students study aspects of Australian identity evident in contemporary drama practice. This may
also involve exploring the work of selected drama practitioners and associated performance styles. This unit
focuses on the use and documentation of the processes involved in constructing a devised solo or ensemble
performance. Students create, present and analyse a performance based on a person, an event, an issue, a
place, an artwork, a text and/or an icon from a contemporary or historical Australian context. In creating the
performance, students use stimulus material that allows them to explore an aspect or aspects of Australian
identity. They examine selected performance styles and explore the associated conventions. Students
further develop their knowledge of the conventions of transformation of character, time and place, the
application of symbol, and how these conventions may be manipulated to create meaning in performance
and the use of dramatic elements and production areas. Students analyse their own performance work as
well as undertaking an analysis of a performance of an Australian work by professional actors.

Area of Study 1- Using Australia as Inspiration

In this area of study students explore the use of a range of stimulus material to create a performance based
on a person, an event, an issue, a place, an artwork, a text and/or an icon from a contemporary or historical
Australian context. As they work with stimulus material and a performance structure, students explore and
experiment with ways that play-making techniques, expressive skills, performance skills, dramatic elements,
conventions, performance styles and production areas may be used to realise the dramatic potential of
stimulus material and shape dramatic action. Students also consider how to use techniques intentionally to
have an effect on and engage the audience in ways that are appropriate to contemporary drama practice.
Students record and document their use of play-making techniques and the creative processes used to
shape and to develop this performance work.

Area of Study 2- Presenting a Devised Performance

In this area of study students present a performance to an audience of a devised work based on a person, an
event, an issue, a place, an artwork, a text and/or an icon from an Australian context. The performance
should be based on the work developed for Outcome 1, and should take place in a performance space
appropriate to the theme or the subject matter of the drama.

Area of Study 3- Analysing a Devised Performance

In this area of study students observe and analyse their own performance work completed in Outcomes 1
and 2. They reflect on and articulate the ways they used play-making techniques and processes to explore
and to extract the dramatic potential of the stimulus material. Students analyse their approaches to shaping
and refining their work and creating and manipulating the actor—audience relationship. They continue to
develop the use of appropriate drama terminology.

Area of Study 4- Analysing an Australian Drama Performance

In this area of study students observe and analyse a performance by professional drama performers. Drama
performances by students enrolled at school cannot be analysed for this outcome. Students use appropriate
drama terminology to explain, analyse and evaluate how the use of dramatic elements, conventions,
performance styles, production areas, expressive skills, performance skills, and the actor—audience
relationship may be manipulated to communicate meaning in performance. Where students are not able to
attend a suitable professional performance they may attend a community performance of appropriate
standard.
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Drama Units 3 and 4

Unit 3- Devised Ensemble Performance

In this unit students explore the work of drama practitioners and draw on contemporary practice as they
devise ensemble performance work. Students explore performance styles and associated conventions from a
diverse range of contemporary and/or traditional contexts. They work collaboratively to devise, develop and
present an ensemble performance. Students create work that reflects a specific performance style or one
that draws on multiple performance styles and is therefore eclectic in nature. They use play-making
techniques to extract dramatic potential from stimulus material, then apply and manipulate conventions,
dramatic elements, expressive skills, performance skills and production areas. Throughout development of
the work they experiment with transformation of character, time and place, and application of symbol.
Students devise and shape their work to communicate meaning or to have a specific impact on their
audience. In addition, students document and evaluate stages involved in the creation, development and
presentation of the ensemble performance.

Area of Study 1- Devising and Presenting Ensemble Performance

In this area of study students develop and present a devised ensemble performance. They examine the work
of a range of drama practitioners working in selected performance styles to explore how dramatic work is
created. Students work with given stimulus material and guidelines that provide a starting point for the
structure of a performance. They apply their knowledge of ways other drama practitioners work to devise
and shape their work to communicate meaning and to have an impact on their audience in specific and
intentional ways. Students use play-making techniques to extract dramatic potential from the stimulus, and
devise and develop characters, story and meaning in the ensemble performance. The performance style of
the resulting work may reflect one of the selected performance styles or it may draw on features from a
range of styles and be eclectic in nature. When creating their ensemble performance, students develop a
work that incorporates application of symbol and transformation of character, time and place. The
performance style of the work will go beyond a representation of real life as it is lived. Students manipulate
conventions, dramatic elements and production areas to create and to communicate meaning. They
consider application of role and explore how to establish and manipulate an actor— audience relationship
that is appropriate to the performance style of the work.

Area of Study 2- Analysing a Devised Ensemble Performance

In this area of study students analyse the ensemble performance devised in Outcome 1. They describe,
reflect upon, interpret, analyse and evaluate the construction and performance of this ensemble
performance. They analyse the selection, use and manipulation of conventions (including application of
symbol and transformation of character, time and place), dramatic elements, expressive skills, performance
skills, play-making techniques, production areas and selected performance styles. Students also use
appropriate drama terminology to discuss their own performance work and to analyse the dramatic
potential of stimulus material and resources for developing characters for an ensemble performance.

Area of Study 3- Analysing and Evaluating a Professional Drama Performance

In this area of study students analyse and evaluate a professional drama performance selected from the
prescribed VCE Drama Unit 3 Playlist. Students analyse the actors’ use of expressive and performance skills
to represent character and to communicate meaning in the performance. They consider how the actor—
audience relationship is created and manipulated and analyse and evaluate how the conventions, dramatic
elements, production areas and performance styles are used in the performance. The prescribed VCE Drama
Unit 3 Playlist is published annually on the VCAA website.

Unit 4- Devised Solo Performance

This unit focuses on the development and the presentation of devised solo performances. Students explore
contemporary practice and works that are eclectic in nature; that is, they draw on a range of performance
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styles and associated conventions from a diverse range of contemporary and traditional contexts. Students
develop skills in extracting dramatic potential from stimulus material and use play-making techniques to
develop and present a short solo performance. They experiment with application of symbol and
transformation of character, time and place. They apply conventions, dramatic elements, expressive skills,
performance skills and performance styles to shape and give meaning to their work. Students further
develop and refine these skills as they create a performance in response to a prescribed structure. They
consider the use of production areas to enhance their performance and the application of symbol and
transformations. Students document and evaluate the stages involved in the creation, development and
presentation of their solo performance.

Area of Study 1- Demonstrating Techniques of Solo Performance

In this area of study students explore, and develop skills in, play-making techniques in the development of a
short solo performance. They demonstrate application of symbol and transformation of character, time and
place. Teachers provide stimulus material appropriate to the size of the task, such as a person, an event, an
issue, a place, an image, one word, a definition, a quotation, lyrics, a sound or an icon. Students prepare for
the task of devising a short solo performance by exploring, experimenting with and trialling processes they
will employ in developing their extended solo performance for Outcome 2. They begin by exploring and
experimenting with a range of play-making techniques to extract dramatic potential from the stimulus
material. They focus themselves for applying symbol and transforming character, time and place. The focus
of the performance should be on acting. Students may use production areas such as costume, make-up,
objects, props or mask, to assist in application of symbol or transformations. Students develop a short
statement that identifies the techniques of this performance. They then present this solo performance in an
informal setting such as in a classroom.

Area of Study 2- Devising a Solo Performance

In this area of study students create and develop a solo performance in response to a prescribed structure.
They draw on an understanding of performance styles from a range of historical, cultural and social contexts.
During their solo performance, students use conventions including application of symbol and transformation
of character, time and place. They may also use other conventions such as asides, caricature, exaggerated
movement, heightened use of language, pathos, placards, satire, song, stillness and silence, as appropriate
to the requirements of a prescribed structure. The resulting work will go beyond a representation of real life
as it is lived.

Area of Study 3- Analysing and Evaluating a Devised Solo Performance

In this area of study students use appropriate drama terminology to analyse and evaluate the creative
processes used in the creation, development and presentation of a solo performance devised in response to
a prescribed structure. To support their analysis and evaluation, students draw on examples of conventions,
including application of symbol and transformation of character, time and place, dramatic elements,
expressive skills, performance skills, performance styles, play-making techniques, production areas and use
of stimulus material.

English as an Additional Language (EAL) Units 1 and 2

English as an Additional Language focuses on how English language is used to create meaning in written,
spoken and multimodal texts of varying complexity.
Text selection

e Across Unit 1 and 2, EAL students must read and study at least three set texts.

e For Unit 1 Area of study 1, EAL students must read and study at least one set text.

e For Unit 2 Area of study 1, EAL students must read and study two set texts.

e In either Unit 1 or 2, at least one set text must be a written text in one of the following forms: a novel,

a play, a collection of short stories or a collection of poetry.
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Additionally:
e no more than one of the set texts may be a multimodal text (including films and graphic novels)
e at least one of the set texts must be by an Australian
e all texts should have literary merit and be worthy of close study.

Unit 1

In this unit, students read and respond to texts analytically and creatively. They analyse arguments and the
use of persuasive language in texts and create their own texts intended to position audiences. They develop
their skills in creating written, spoken and multimodal texts.

Area of Study 1 - Reading and Creating Texts
In this Area of study, students explore how meaning is created in a text.

Outcome 1
On completion of this unit, students should be able to produce analytical and creative responses to texts.

Area of Study 2 - Analysing and Presenting Argument
In this Area of study, students focus on the analysis and construction of texts that attempt to influence an
audience.

Outcome 2
On completion of this unit, students should be able to analyse how argument and persuasive language can
be used to position audiences, and create their own texts intended to position audiences.

Assessment

The award of satisfactory completion for a unit is based on whether the student has demonstrated the set of
outcomes specified for the unit.

Unit 1 assessment is school-based: For this unit, students are required to demonstrate two outcomes. As a
set, these outcomes encompass the areas of study in the unit.

Assessment tasks for Outcome 1 will include at least one analytical and one creative response to set texts.
One assessment task (but no more than one task) in Unit 1 will be in oral or multimodal form.

For EAL students, at least one text provided for the assessment of Outcome 2 will be in spoken form or have

a spoken component, to allow for the assessment of listening skills.
Unit 2

In this unit, students compare the presentation of ideas, issues and themes in texts. They analyse arguments
presented and the use of persuasive language in texts and create their own texts intended to position
audiences. They develop their skills in creating written, spoken and multimodal texts.

Area of Study 1 - Comparing texts

In this Area of study, students explore how comparing texts can provide a deeper understanding of ideas,
issues and themes.

Outcome 1
On completion of this unit, students should be able to compare the presentation of ideas, issues and themes
in two texts.

Area of Study 2 - Analysing and Presenting Argument

In this Area of study, students build on their understanding of argument and the use of persuasive language
in texts that attempt to influence an audience

Outcome 2

On completion of this unit, students should be able to identify and analyse how argument and persuasive
language are used in texts that attempt to influence an audience, and create a text which presents a point of
view.
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Assessment
The award of satisfactory completion for a unit is based on whether the student has demonstrated the set of
outcomes specified for the unit.

Unit 2 assessment is school-based: For this unit, students are required to demonstrate two outcomes. As a
set, these outcomes encompass the areas of study in the unit. In Unit 2, assessments tasks for Outcomes 1
and 2 will be in written form.

For EAL students, at least one text provided for assessment of Outcome 2 will be in spoken form or have a
spoken component, to allow for the assessment of listening skills.

English as an Additional Language (EAL) Units 3 and 4
Text selection

o Atotal of three texts across the Units 3 and 4 sequence must be selected from the Text Lists published
annually by the VCAA.

e EAL students must read and study one selected text from Text List 1 and a pair of texts (that is, two
texts) from Text List 2.

e Two texts must be used for Unit 3 Area of Study 1, one selected from List 1, and one of the pair
selected from List 2.

e The pair of texts from Text List 2 should be used for Unit 4 Area of Study 1.

e |n either Unit 3 or 4, at least one set text must be a written text in one of the following forms: a novel,
a play, a collection of short stories or a collection of poetry.

e No more than one of the selected texts may be a multimodal text, for example a film or graphic novel.
A multimodal text may be selected from either Text List 1 or Text List 2, but not from both. Other
multimodal texts may be used to support the study of selected texts.

e At least one of the selected texts must be by an Australian, as indicated on the Text List.

e The texts selected for study in Unit 3 Area of Study 2 must have appeared in the media since 1
September of the previous year.

Unit 3

In this unit students read and respond to texts analytically and creatively. They analyse arguments and the
use of persuasive language in texts.

Area of study 1 -Reading and Creating Texts

In this area of study students identify, discuss and analyse how the features of selected texts create meaning
and how they influence interpretation.

Outcome 1

On completion of this unit the student should be able to produce an analytical interpretation of a selected
text, and a creative response to a different selected text.

Area of study 2 - Analysing Argument

In this area of study students analyse and compare the use of argument and language in texts that debate a
topical issue. They use their knowledge of argument and persuasive language as a basis for the development
of their own persuasive texts in relation to a topical issue that has appeared in the media since 1 September
of the previous year.

Outcome 2

On completion of this unit the student should be able to analyse and compare the use of argument and
persuasive language in texts that present a point of view on an issue currently debated in the media.
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Area of study 3 - Listening to Texts

In this area of study students develop and refine their listening skills. They listen to a range of spoken texts
and use active listening strategies to understand information, ideas and opinions presented in texts.

Outcome 3
On completion of this unit the student should be able to comprehend a spoken text.

Assessment of Levels of Achievement

The student’s level of achievement in Unit 3 will be determined by school-assessed coursework and an end-
of-year examination.

Contribution to Final Assessment

School-assessed course work for Unit 3 will contribute 25% to the study score. The level of achievement for
Units 3 and 4 is also assessed by an end-of—year examination, which will contribute 50% to the study score.

Unit 4

In this unit students compare the presentation of ideas, issues and themes in texts.

They create an oral presentation intended to position audiences about an issue currently debated in the
media.

Area of study 1 - Reading and Comparing Texts

In this area of study students explore the meaningful connections between two texts. They analyse texts,
including the interplay between character and setting, voice and structure, and how ideas, issues and
themes are conveyed.

Outcome 1

On completion of this unit the student should be able to produce a detailed comparison which analyses how
two selected texts present ideas, issues and themes.

Area of study 2 - Presenting Argument

In this area of study students build their understanding of both the analysis and construction of texts that
attempt to influence audiences. They use their knowledge of argument and persuasive language as a basis
for the development of their own persuasive texts in relation to a topical issue that has appeared in the
media since 1 September of the previous year.

Outcome 2
On completion of this unit the student should be able to construct a sustained and reasoned point of view
on an issue currently debated in the media.

Assessment
The student’s level of achievement for Unit 4 will be determined by school-assessed coursework and an end-
of-year examination.

Contribution to Final Assessment
School-assessed coursework for Unit 4 will contribute 25% to the study score.

The level of achievement for Units 3 and 4 is also assessed by an end-of—year examination, which will
contribute 50% to the study score
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English Overview

The English Requirement: The English Group

e The minimum English requirement is three units from the English group, with at least one at Unit 3
and 4 level.

e English units may be selected from English Units 1 to 4, English (EAL) Units 3 and 4, and Literature
Units 1 to 4.

e No more than two units at Units 1 and 2 level selected from the English group may count towards
the English requirement. English at Units 1 and 2 level include English Units 1 and 2 and Literature
Units 1 and 2.

The table below provides examples of how the English requirement will apply.

Year 11 English group Units 1 and 2 Year 12 English group Units 3 and 4 English
satisfactorily completed satisfactorily completed Requirement?
1. | English Units 1 & 2 English Units 3 & 4 Yes
2. | English Units 1 & 2 Literature Units 3 & 4 Yes
3. English Units 3 & 4
English Units 1 & 2 Yes
Literature Units 3 & 4
4, Literature Units 1 and 2 Literature Units 3 and 4 Yes
5. | English Units 1 & 2 None, but the student completes other Yes
Literature Units 3 & 4 units in order to complete the VCE

6. | English Units 1 & 2
Literature Units 3 & 4 Yes
Literature Units 1 & 2

VCE English focuses on how English language is used to create meaning in written, spoken and multimodal
texts of varying complexity

English Unit 1 and 2

Unit 1

In this unit, students read and respond to texts analytically and creatively. They analyse arguments and the
use of persuasive language in texts and create their own texts intended to position audiences. Students
develop their skills in creating written, spoken and multimodal texts.

Area of Study 1- Reading and Creating Texts

In this area of study students explore how meaning is created in a text. Students identify, discuss and analyse
decisions authors have made. They explore how authors use structures, conventions and language to
represent characters, settings, events, explore themes, and build the world of the text for the reader.
Students investigate how the meaning of a text is affected by the contexts in which it is created and read.

The texts set as the focus of this area of study should have literary merit and be worthy of close study. These

texts may be fiction or non-fiction and presented in written, spoken or multimodal forms.
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Students consider the similarities and differences between texts, developing awareness that some features
are specific to texts, while others are similar across texts. Students are encouraged to draw on prior
knowledge and supplementary material to broaden and deepen their understanding of texts. Students
practise their listening and speaking skills through discussion, developing their ideas and thinking in relation
to the texts studied.

Students develop the ability to respond to texts in written and spoken and/or multimodal forms. They
develop analytical responses dealing with the ways in which texts convey meaning and various points of view
on key issues.

They use planning and drafting to test and clarify their ideas, and editing for clear and coherent expression.
They include textual evidence appropriately and craft their writing for convincing and effective presentation.

In developing creative responses to texts, students explore how purpose and audience affect the choices
they make as writers in developing ideas and planning work, making choices about structure, conventions,
and language to develop voice and style. They practise the skills of revision, editing and refining for accuracy
and stylistic effect.

Outcome 1

On completion of this unit the student should be able to produce analytical and creative responses to texts.

Area of Study 2 - Analysing and Presenting Argument

In this area of study students focus on the analysis and construction of texts that attempt to influence an
audience.

Students read a range of texts that attempt to position audiences in a variety of ways. They explore the use
of language for persuasive effect and the structure and presentation of argument. They consider different
types of persuasive language, including written, spoken, and visual, and combinations of these, and how
language is used to position the reader.

Students consider the contention of texts; the development of the argument including logic and reasoning,
tone and bias; and the intended audience. Students consider how authors craft texts to support and extend
the impact of an argument.

In considering the presentation of arguments in oral form, students also learn about the conventions of oral
communication for persuasive purposes. Students consider the persuasive impact of tone, diction and
audience engagement in the presentation of a viewpoint. They practise their listening and speaking skills
through discussion and debate, developing their own arguments and critiquing the arguments of others.

Suitable texts may be drawn from a variety of sources and may be written, spoken or multimodal.
Appropriate texts could include editorials, letters to the editor, opinion and comment pieces, reviews,
speeches or transcripts of speeches, advertisements, essays, radio or television excerpts, cartoons and other
forms of print and digital media.

Students practise written analysis of the presentation of argument and the use of language to position the
intended audience. They craft and present reasoned, structured and supported arguments and experiment
with the use of language to position audiences. In developing an argument or analysis, they draft, revise and
edit to clarify and critique their thinking, and for technical accuracy, coherence, persuasive effect and quality
of evidence.

Outcome 2

On completion of this unit the student should be able to analyse how argument and persuasive language can
be used to position audiences, and create their own texts intended to position audiences.
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Unit 2

In this unit students compare the presentation of ideas, issues and themes in texts. They analyse arguments
presented and the use of persuasive language in texts and create their own texts intended to position
audiences. Students develop their skills in creating written, spoken and multimodal texts

Area of Study 1 - Reading and Comparing Texts

In this area of study students explore how comparing texts can provide a deeper understanding of ideas,
issues and themes. They investigate how the reader’s understanding of one text is broadened and deepened
when considered in relation to another text. Students explore how features of texts, including structures,
conventions and language convey ideas, issues and themes that reflect and explore the world and human
experiences, including historical and social contexts.

Students practise their listening and speaking skills through discussion, developing their ideas and thinking in
relation to the texts studied.

The texts set as the focus of this area of study should have literary merit, be worthy of close study and
facilitate comparative study.

Students produce a written comparison of selected texts, discussing important similarities and differences,
and exploring how the texts deal with similar or related ideas, issues or themes from different perspectives.

They develop an understanding of the choices available to writers and creators of texts, and the ways in
which comparing texts can offer an enriched understanding of ideas, issues or themes. They use the features
of written analysis and textual evidence soundly and appropriately, dealing in detail with the ideas
encountered in the texts.

They draft, revise, edit and refine for technical accuracy, and for clear, coherent and effective presentation
of the insights gained through comparison.

Outcome 1

On completion of this unit the student should be able to compare the presentation of ideas, issues and
themes in two texts.

Area of Study 2 - Analysing and Presenting Argument

In this area of study students build on their understanding of argument and the use of persuasive language
in texts that attempt to influence an audience. Students consider a range of texts where the primary
purpose is to convince an audience to share a point of view. They develop an understanding of how texts are
constructed for specific persuasive effects by identifying and discussing the impact of argument and
persuasive language used to influence an audience.

Students practise developing and presenting reasoned points of view on issues of contemporary social
relevance. In constructing arguments students focus on the logical development of their own ideas, and
select evidence and language to support their arguments.

In addition to developing critical analysis of the use of language and the presentation of argument in texts,

students practise presenting arguments and points of view in writing. They draft, revise and edit their writing
to clarify and critique their thinking, and for precision and coherence in argument and quality of evidence.
They craft for persuasion using a range of language features intended to position an audience to share the
point of view expressed. They use the features of texts appropriately and include accurate referencing and
acknowledgment.

Outcome 2

On completion of this unit the student should be able to identify and analyse how argument and persuasive
language are used in text/s that attempt to influence an audience, and create a text which presents a point
of view.
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English Unit 3 and 4

Unit 3

In this unit students read and respond to texts analytically and creatively. They analyse arguments and the
use of persuasive language in texts. Students develop their skills in creating written, spoken and multimodal
texts.

Area of Study 1 - Reading and Creating Texts

In this area of study students identify, discuss and analyse how the features of selected texts create meaning
and how they influence interpretation. In identifying and analysing explicit and implied ideas and values in
texts, students examine the ways in which readers are invited to respond to texts. They develop and justify
their own detailed interpretations of texts.

Students prepare sustained analytical interpretations of selected texts, discussing how features of the texts
create meaning and using textual evidence to support their responses. They use planning and drafting to test
and clarify their ideas, and editing to produce clear and coherent expression. They craft their writing for
convincing and effective presentation.

Students present sustained creative responses to selected texts, demonstrating their understanding of the
world of the texts and how texts construct meaning. In developing a creative response, they explore issues
of purpose and audience and make key choices about structure, conventions and language. They develop a
credible and effective voice and style and use the chosen features of the selected text, for example
characters, narrative or dialogue, to offer an interpretation of the selected text. They produce and share
drafts, practising the skills of revision, editing and refining for stylistic and imaginative effect.

Outcome 1

On completion of this unit the student should be able to produce an analytical interpretation of a selected
text, and a creative response to a different selected text.

Area of Study 2 - Analysing Argument

In this area of study students analyse and compare the use of argument and language in texts that debate a
topic or issue. The texts must have appeared in the media since 1 September of the previous year. Students
read and view media texts in a variety of forms, including print, non-print and multimodal, and develop their
understanding of the way in which language and argument complement one another in positioning the
reader.

Considering information about the purpose, audience and context of a text, students explore the argument
of a persuasive piece, and the way written, spoken and visual language is used. In considering these,
students examine the ways that persuasive language is used to express an argument and how this may
strengthen or detract from the intended impact of a text.

Students develop written and spoken critical analyses of the use of argument and language in written,
spoken, and/or multimodal texts, including analysis of the quality of the reasoning presented and the use of
features intended to position audiences. They compare different written texts presenting argument on
similar ideas or issues, considering different ways authors use language to express arguments. They produce
drafts and practise the skills of revision and editing for clarity and coherence in analysis and accuracy in the
use of language.

Outcome 2

On completion of this unit the student should be able to analyse and compare the use of argument and
persuasive language in texts that present a point of view on an issue currently debated in the media.
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Unit 4
In this unit students compare the presentation of ideas, issues and themes in texts.

They create an oral presentation intended to position audiences about an issue currently debated in the
media.

Area of Study 1 - Reading and Comparing Texts

In this area of study students explore the meaningful connections between two texts. They analyse texts,
including the interplay between character and setting, voice and structure, and how ideas, issues and
themes are conveyed.

By comparing the texts, they gain a deeper understanding of the ideas, issues and themes that reflect the
world and human experiences.

Students produce a written analysis comparing selected texts, discussing important similarities and
differences and exploring how the texts deal with similar or related ideas, issues or themes from different
perspectives to reflect particular values. Through discussion and preparatory drafting, they compare in detail
the ideas encountered in the texts and the features of the texts on which the comparison is based. They use
planning and drafting to test and clarify their ideas, and edit for clear and coherent expression of them. They
apply the conventions of written analysis and textual evidence. They draft, revise and edit for clarity,
coherence and technical accuracy, and refine for effective presentation of the insights gained through
comparison.

Outcome 1

On completion of this unit the student should be able to produce a detailed comparison which analyses how
two selected texts present ideas, issues and themes.

Area of Study 2 - Presenting argument

In this area of study students build their understanding of both the analysis and construction of texts that
attempt to influence audiences. They use their knowledge of argument and persuasive language as a basis
for the development of their own persuasive texts in relation to a topical issue that has appeared in the
media since 1 September of the previous year.

This area of study focuses on the construction of persuasive texts. Students use their understanding of
argument and language as the basis for the development of an oral presentation of their points of view.
Students draw on their knowledge to express their viewpoints through arguments and persuasive language
selected specifically to position an audience.

Students use discussion and writing to clarify their thinking and develop a viewpoint on an issue, to plan and
prepare an argument and its supporting evidence, and to develop and prepare any materials to support an
oral presentation. Students identify approaches to positioning the audience that are appropriate to the
issue. Students also consider how oral conventions may be used to influence the audience and refine these
through rehearsal. Students develop, test and practise argument, critically analysing their own developing
text. Students reflect on their intentions in positioning the reader and consider how their use of language
expresses their argument. They explore options for language use for audience engagement and persuasive
effect. They use the conventions of spoken texts appropriately, draw on evidence soundly and include
accurate acknowledgment.

Outcome 2

On completion of this unit the student should be able to construct a sustained and reasoned point of view
on an issue currently debated in the media.
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Food Studies Units 1 and 2

Unit 1 - Food Origins

This unit focuses on food from historical and cultural perspectives. Students investigate the origins and roles
of food through time and across the world.

In Area of Study 1 students explore how humanity has historically sourced its food, examining the general
progression from hunter-gatherer to rural-based agriculture, to today’s urban living and global trade in food.
Students consider the origins and significance of food through inquiry into particular food-producing regions
of the world.

In Area of Study 2, students focus on Australia. They look at Australian indigenous food prior to European
settlement and how food patterns have changed since, particularly through the influence of food
production, processing and manufacturing industries and immigration. Students investigate cuisines that are
part of Australia’s culinary identity today and reflect on the concept of an Australian cuisine.

They consider the influence of technology and globalisation on food patterns. Throughout this unit, students
complete topical and contemporary practical tasks to enhance, demonstrate and share their learning with
others.

Areas of Study

e Food around the world
e Food in Australia

Outcome 1

On completion of this unit the student should be able to identify and explain major factors in the
development of a globalised food supply, and demonstrate adaptations of selected food from earlier
cuisines through practical activities.

Outcome 2

On completion of this unit the student should be able to describe patterns of change in Australia’s food
industries and cultures, and use foods indigenous to Australia and those introduced through migration in the
preparation of food products.

Unit 2- Food Systems

In this unit students investigate food systems in contemporary Australia.

Area of Study 2 looks at food production in small-scale domestic settings, as both a comparison and
complement to commercial production. Students gain insight into the significance of food industries to the
Australian economy and investigate the capacity of industry to provide safe, high-quality food that meets the
needs of consumers. Students use practical skills and knowledge to produce foods and consider a range of
evaluation measures to compare their foods to commercial products. They consider the effective provision
and preparation of food in the home, and analyse the benefits and challenges of developing and using
practical food skills in daily life. In demonstrating their practical skills, students design new food products
and adapt recipes to suit particular needs and circumstances. They consider the possible extension of their
role as small-scale food producers by exploring potential entrepreneurial opportunities.

Areas of Study

e Food industries
e Food inthe home
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Outcome 1

On completion of this unit the student should be able to describe Australia’s major food industries, analyse
relationships between food suppliers and consumers, discuss measures in place to ensure a safe food supply
and design a brief and a food product that demonstrates the application of commercial principles.

Outcome 2

On completion of this unit the student should be able to compare and evaluate similar foods prepared in
different settings, explain the influences on effective food provision and preparation in the home, and design
and create a food product that illustrates potential adaptation in a commercial context.

Food Studies Units 3 and 4

Unit 3 - Food in Daily Life

This unit investigates the many roles and everyday influences of food. Area of Study 1 explores the science of
food: our physical need for it and how it nourishes and sometimes harms our bodies. Students investigate
the physiology of eating and appreciating food, and the microbiology of digestion. They also investigate the
functional properties of food and the changes that occur during food preparation and cooking. They analyse
the scientific rationale behind the Australian Dietary Guidelines and the Australian Guide to Healthy Eating
(see www.eatforhealth.gov.au) and develop their understanding of diverse nutrient requirements.

Area of Study 2 focuses on influences on food choice: how communities, families and individuals change
their eating patterns over time and how our food values and behaviours develop within social environments.
Students inquire into the role of food in shaping and expressing identity and connectedness and the ways in
which food information can be filtered and manipulated. They investigate behavioural principles that assist
in the establishment of lifelong, healthy dietary patterns.

The practical component of this unit enables students to understand food science terminology and to apply
specific techniques to the production of everyday food that facilitates the establishment of nutritious and
sustainable meal patterns.

Areas of Study
e The science of food
¢ Food choice, health and wellbeing

Outcome 1

On completion of this unit the student should be able to explain the processes of eating and digesting food
and absorption of macronutrients, explain causes and effects of food allergies, food intolerances and food
contamination, analyse food selection models, and apply principles of nutrition and food science in the
creation of food products.

Outcome 2

On completion of this unit the student should be able to explain and analyse factors affecting food access
and choice, analyse the influences that shape an individual’s food values, beliefs and behaviours, and apply
practical skills to create a range of healthy meals for children and families.

Unit 4 - Food Issues, challenges and futures

In this unit students examine debates about global and Australian food systems.

Area of Study 1 focuses on issues about the environment, ecology, ethics, farming practices, the
development and application of technologies, and the challenges of food security, food safety, food wastage,
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and the use and management of water and land. Students research a selected topic, seeking clarity on
current situations and points of view, considering solutions and analysing work undertaken to solve
problems and support sustainable futures.

Area of Study 2 focuses on individual responses to food information and misinformation and the
development of food knowledge, skills and habits to empower consumers to make discerning food choices.
Students consider how to assess information and draw evidence-based conclusions. They apply this
methodology to navigate contemporary food fads, trends and diets. They practise and improve their food
selection skills by interpreting food labels and analysing the marketing terms used on food packaging.

The practical component of this unit provides students with opportunities to apply their responses to
environmental and ethical food issues, and to extend their food production repertoire reflecting the
Australian Dietary Guidelines and the Australian Guide to Healthy Eating.

Areas of Study
e Environment and ethics
¢ Navigating good information

Outcome 1

On completion of this unit the student should be able to explain a range of food systems issues, respond to a
selected debate with analysis of problems and proposals for future solutions, apply questions of
sustainability and ethics to the selected food issue and develop and create a food repertoire that reflects
personal food values and goals.

Outcome 2

On completion of this unit the student should be able to explain a variety of food information contexts,
analyse the formation of food beliefs, evaluate a selected food trend, fad or diet and create food products
that meet the Australian Dietary Guidelines.

Assessment

Unit 3 school assessed coursework 30%
Unit 4 school assessed coursework 30%
End of year examination 40%

French Units 1 and 2

Unit 1

This Unit is designed to extend students’ knowledge and skills in understanding, speaking and writing the
language. This is achieved through the study of a variety of topics and sub-topics which relate to three
themes:

e The individual

e The French-speaking communities

e The world around us

Possible sub-topics studied in this unit include: relationships, the French Maghreb system and the Internet.

Learning Outcomes

Outcome 1
Establish and maintain an informal, personal, spoken interaction in French on a selected subtopic.
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Outcome 2
Interpret information from two texts on the same subtopic, presented in French, and respond in writing in
French and in English.

Outcome 3
Present information, concepts and ideas in writing in French on the selected subtopic, and for a specific
audience and purpose.

Unit 2

This Unit is designed to extend students’ knowledge and skills in understanding, speaking and writing the
language. This is achieved through the study of a variety of topics and sub-topics which relate to three
themes:

e The individual

e The French-speaking communities

e The world around us

Possible sub-topics in this unit include researching a French charity, health issues and a job interview.

Learning Outcomes

Outcome 1
Respond in writing, in French, to spoken, written or visual texts, presented in French.

Outcome 2
Analyse and use information form written, spoken or visual texts to produce an extended written response
in French.

Outcome 3
Explain information, ideas and concepts orally, in French, to a specific audience about an aspect of culture
within communities where French is spoken.

French Units 3 and 4
Unit 3

This unit is designed to extend students’ knowledge and skills in understanding, speaking and writing the
language, and develop further an awareness and appreciation of cultural similarities and differences
between Australia and French-speaking countries. This is achieved through the study of a variety of topics
and sub-topics which relate to three themes:

e The individual
e The French-speaking communities
e The changing world

Possible sub-topics studied in this Unit include: World Wars 1 and 2 from a French perspective,
Environmental Issues and Future Careers.

Learning Outcomes

Outcome 1
Express ideas through the production of an original letter or diary entry. Focus on a past event using
language and stylistic techniques appropriate to the task and to the factual context.
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Outcome 2
Analyse and use information from spoken texts in order to respond to specific questions.

Outcome 3
Participate in role play that focuses on the resolution of an issue, using register and language appropriate to
the task as prescribed.

Unit 4

This unit is designed to extend students’ knowledge and skills in understanding, speaking and writing the
language, and develop further an awareness and appreciation of cultural similarities and differences
between Australia and French-speaking countries. This is achieved through the study of a variety of topics
and sub-topics which relate to three themes:

e The individual
o The French-speaking communities
e The changing world

Two sub-topics are studied in this unit. The second of these is the detailed study based on a study of
language and culture through texts.

Learning Outcomes

Outcome 1

Analyse and use information from written texts inferring points of view, attitudes and feelings, in order to
summarise, reflect or evaluate in a written response.

Outcome 2

Respond critically to written texts in an informative or evaluative report relating to attitudes of French-
speaking communities; AND participate in an interview based on an issue related to the texts studied,
expressing and supporting viewpoints.

Assessment
The student’s level of achievement is determined by school-assessed coursework and the two external end-
of-year examinations:

Unit 3 school-assessed coursework 25%
Unit 4 school-assessed coursework 25%
End-of-year examinations 50%

Global Politics 3 and 4

Unit 3 — Global Actors

Area of Study 1 - Global Actors

In this area of study students examine the key actors in contemporary global politics: states,
Intergovernmental Organisations (IGOs), non-state actors, and ONE Transnational Corporation (TNC).
Students consider the different ways in which state sovereignty may be challenged.

Outcome 1

On completion of this unit the student should be able to evaluate the power of key global actors and assess
the extent to which they achieve their aims and are able to challenge state sovereignty.
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